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“HOW BIG WILL IT BE?”
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•House Turns Republican (Rs must 
pick up 39 seats)

•Senate turns Republican (Rs must 
pick up 10 seats

•R gains, but don’t take over either 
chamber



Political Climate

•More polarized

•Less spending

•Education spending more of 
a priority for Ds
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Lame Duck Session

• Tax cuts

• Continuing Resolution for FY 2011 
Appropriations

• Funding for Personnel Prep and 
other discretionary IDEA 
programs flat
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• ESEA reauthorization – partisan or 
bipartisan? Federal role?

• ―School Reformers‖ in charge – testing, 
alternate routes, charter schools

• Timing – Duncan and Miller vow ASAP 
in 2011

• Higher Education – for profits, cost, 
community colleges

Political and Policy 
Climate for Education
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•Miller and Kline lead House

•Harkin and Enzi lead Senate

•Obey gone; Kennedy gone; 
Dodd gone

Congress in 2011
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Obama Department of 
Education

―…by almost any standard, many if not most of the 
nation's 1,450 schools, colleges, and departments of 
education are doing a mediocre job of preparing 
teachers for the realities of the 21st century 
classroom. America's university-based teacher 
preparation programs need revolutionary change—
not evolutionary tinkering.‖

US Secretary of Education Arne Duncan

October 22, 2009
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Vision for Role for Teacher 
Preparation in Higher Education

Obama Blue Print

• not articulated in the blueprint

• eliminate the two funding streams to higher 
education : Teacher Quality Partnership 
Grants in HEOA ($43 million) and 2.5% set 
aside for higher education in Title II of ESEA 
(about $75 million )

• change by competing with other providers

• no focus on clinical 
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•Race to the Top

•Education Nation

•Waiting for Superman

•TEACH.gov
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• 9th Circuit Court of Appeals in Renee V. Duncan: 
those in alternate routes are not ―highly 
qualified‖ – NCLB regulation violates law

• Initial impact: distribute interns equitable

• AACTE and AASCU Brief supporting plaintiffs; 
TFA and New Teacher Project filed amicus 
supporting NCLB regulation

• Department not happy – appealed for a full 9th

Circuit review

• Will fuel the fire during reauthorization

Policy Issue: Highly 
Qualified
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• Relationship to ―highly effective‖

• Hierarchy: highly qualified, effective, 
highly effective

• Tie to preparation program

Policy Issue: Highly 
Qualified



14

Policy Issue: Effective 
Teacher Preparation Program

• Label programs based on test scores of 
graduates’ students and other measures

• Sec. of Education determines which programs 
are effective?

• Only effective programs eligible for federal 
funds

• Graduates of effective programs may have 
Highly qualified or Effective designation; others 
would not

• Consolidation and competition with alternate 
routes
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Policy Issue: State Data 
Systems

• ARRA funds: all states committed to data 
systems that tie program graduates to 
student test scores

• DQC template



16

Policy Environment

―How come no teacher preparation 
program is ever shut down?‖

Congressional staff
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―As education schools continue to be in the la-la land of 
good intentions and child-centered progressivist 
thinking, outside pressure continues to mount. And 
NCTQ is proud to be out there leading the charge. In 
about a month, NCTQ is releasing a study of Illinois’ 
teacher preparation programs, and next year we’re 
partnering with US News and World Report to publish 
ratings of all of the nation’s education schools. Stay 
tuned for more.‖

Kate Walsh

National Center for Teacher Quality

Teacher Quality Bulletin

September 30, 2010
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―Despite concerns about anti-American 
sentiment in schools of education, teacher 
attitudes and values reflect what most would 
regard as a vision of responsible citizenship‖

Press release from the 
American Enterprise Institute on the release of 
report High Schools, Civics and Citizenship: 
What Social Studies Teacher Think and Do

September 30, 2010
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―Teacher educators show only modest concern for 
real-world challenges such as managing 
classrooms and student discipline, implementing 
differentiated instruction, and working with state 
standards – even though K-12 teachers often say 
these are among the most difficult elements of 
teaching.‖

Cracks in the Ivory Tower?

The Views of Education Professors

Circa 2010

Fordham Institute
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―Top performing nations recruit 100% of their new 
teachers from the top third.  In the US, it’s 23% -
and 14% in high poverty schools.‖

Closing the talent gap: Attracting 
and retaining top-third graduates 
to careers in teaching

McKinsey & Company

September 2010
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• Alternate routes fueled by Race to the 
Top

• Decouple Masters from pay scale

• Lower standards “flexibility” – e.g. 
Mississippi Task Force may 
recommend eliminating all higher 
education secondary teacher 
preparation and exclusively using 
alternate routes for certification

State Policy Environments



Essential Higher Education 
Role in PK-12 Education

Milton Greenberg…

• “There…exist(s) an overriding purpose that 
all (colleges and universities)should openly 
share—the care, feeding and reform of 
elementary education in America.”  

• No „free pass‟ for higher education. 

http://www.insidehighered.com/views/2010/08/02/greenberg
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―…the easy tendency to seek to replace rather than strengthen 
university-based programs is a serious mistake…

―…improving the current system is a step the nation has not 
seriously attempted. 

―…It would be better for New York to put their education 
schools on notice, monitor progress, and shut them down in 
favor of other alternatives if they fail.‖

http://www.insidehighered.com/views/2010/04/26/levine
25

Arthur Levine in Response to the 
NY Board of Regents’ Decision…
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―A new system of teacher licensure tests should be 
designed and implemented for state accountability as an 
indicator of program quality. The number of tests now in 
use should be cut by more than 90%, and every state 
should adopt the same tests and the same pass rate 
policies.‖

Measuring What Matters

A Stronger Accountability Model for 
Teacher Education

Ed Crowe

Center for American Progress

July 2010
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National Research Council Report 
April 2010

Preparing Teachers Building 
Evidence for Sound Policy

― The distinctions among pathways and 
programs are not clear-cut and there is more 
variation within the ―traditional‖ and 
―alternative‖ categories than there is between 
these categories.  We found no  evidence that 
any one pathway into teaching is the best 
way to attract and prepare desirable 
candidates….‖
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The NRC Report
cont…

• Need research on relationships between 
characteristics of teachers’ preparation 
and students’  learning – content 
knowledge, field experience, quality of 
candidates

• Need comprehensive coherent system for 
collecting data about teacher preparation
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Accountability and Accreditation –
NRC Report Conclusions and 

Recommendations

• Accountability systems for teacher preparation are haphazard and 
little known about the effectiveness of major elements:  
certification, testing, program approval and accreditation

• Research recommended to develop valid means of establishing 
links between teachers’ preparation and outcomes for students that 
could be used in accountability policies for preparation programs. 

• Recommended that Department the Education sponsor 
independent evaluation for teacher education approval and 
accreditation processes

• States should hold ALL preparation programs to the same 
standards

• Accountability should focus on performance assessments, not 
paper and pencil tests
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ESEA and Students 
with Disabilities

•Assessment

•Accountability

•Highly Effective

•Integration of ESEA and IDEA
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Assessment
Large Assessment grants to develop 
next generation of assessments linked 
to common standards and measuring 
higher order skills – 2% students with 
disabilities included and universal 
design

1% assessment grants awarded-Univ. 
Kansas and NCEO Univ. Minnesota
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2% Assessment Policy

•Regulation allows states to develop and use alternate 
assessments tied to modified academic achievement 
standards for the purpose of determining AYP

•Number of proficient and advanced scores cannot 
exceed 2% of all students in the grades tested at the state 
or local level

•Proxy: while states are developing assessment, they may 
count up to 2% of all students as proficient

•19 states have used proxy for 4 years to make AYP. Only 
3 states have 2 % assessments approved
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2% cont.
•State range from 14.2% to 48.9% 
of students with disabilities taking 
AA-MAS

•State range from 14% to 84% of 
students scoring proficient on AA-
MAS

•What to do?
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Accountability Policy 

IEP as accountability mechanism

N size variability 



Only 30%

of schools are

held accountable 

for the results

of SwDs 

in AYP

calculations
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Persistently Low 
Performers

• Findings indicate that:

– male students, minority students, and 
students from low socio-economic 
backgrounds were more likely to be 
persistently low performing (PLP). 

– PLP students included both students who 
qualified for special education services and 
general education students.

Source: NCEO 2010
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Highly Effective Special 
Education Teachers

•Tied to student test scores and other 
variables
•How to calculate contribution of a special 
education teacher?
•Group-based merit pay?
•Many special education teachers left out 
in Race to the Top states
•Anti-inclusion incentive?
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Integrating ESEA and IDEA

•Leadership of Alexa Posny, Asst. 
Secretary

•Solutions in ESEA, not IDEA

•Funding streams for RTI, PBIS

•PILOTS
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A Vision for  the Future

In talking with parents of disabled children and children 
with special education needs, we met some of the happiest 
parents in the country and some of the angriest. Many had 
children who are well-supported and making good 
progress. But we also met parents for whom the education 
system represents a battle to get the needs of their children 
identified and for those to be met. The crucial issue is that 
both experience happen within the same system. While the 
aims of the special educational needs framework remain 
relevant, implementation has too often failed to live up to 
them.

Lamb Inquiry Report

London, 2009
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Some Negatives from 
Our Approach to Date

1) Focusing on differences may reinforce the difference 
and promote marginalization

2) Weak evidence that matching the child characteristics 
with interventions is effective – different teaching 
strategies are not differentially effective with different 
types of learners

3) Teachers do not necessarily respond to students based 
on an identified special education need

4) Being assigned group membership (in special 
education) confers a similarity that is rarely true and 
often lowers teachers’ expectations
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Inclusive Pedagogy

Individual differences considered not as fixed internal 
characteristics; rather understood as interaction between many 
variables – socio-cultural perspective

―Difference is not the problem. Rather understanding that 
learners differ and how the different aspects of human development 
interact with experience to produce individual differences becomes 
the theoretical starting point for inclusive pedagogy.‖

The Concept of Inclusive Pedagogy

Lani Florian

Florian. L. (2010) The concept of inclusive pedagogy. In G. Hallett & 
F. Hallett (Eds.). Transforming the role of the SENCO, pp 61-72. 
Buckingham: Open University Press.
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Inclusive Pedagogy cont.

How teachers respond in the present can affect 
a child’s capacity to learn

Think of learners as developers of expertise –
novices to experts; rather than differentiate groups of 
learners on the basis of perceived limitations

Not something that is ―different from‖ or ―in 
addition to ― –rather extending what is generally 
available 

Teaching that involves multiple decisions about 
how to respond to all kinds of differences
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Inclusive Pedagogy - example

Provision of something additional – student with 
autism uses IPphone to collect photos and videos of 
field trip

Inclusive pedagogy-class plans how they will 
document what they see and learn on field trip and 
agree on different roles for members of the class, in the 
end assembling a website page

Working with all members of the classroom 
community together, as opposed to individualizing for 
each student
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Pilots
Requirements: LEA and IHE (s) and parents partner to:

Eliminate silos

Eliminate labels

Improve student outcomes (participation, graduation, 
fulfillment, achievement, post-school outcomes)

Waivers: Funding

Some compliance requirements

Components: Transparency and watchdog role

Strong evaluation component

Demonstrated capacity and commitment from LEA, 
IHEs and parents

Incentives: Additional funding and flexibility
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―If you’re not at the table, you’re 
probably on the menu.‖


